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Lectures on School-Keeping,

by Samuel Read Hall (1829)
Lydia A. H. Smith

N 1829 a remarkable little pedagogical manual was published.!
Lectures on School-Keeping, by S. R. Hall, was written for thosc
i intrepid souls who aspired to tcach in the district schools of
| _Ncw England. The Rev. Mr, Hall was then in charge of the
department of Phillips Academy, Andover, which prepared reachers
for their carcers. . There werc no public normal schools as yet* and
the academics provided what little there was by way of secondary
education. And often, as at Andover, they included a teacher-training
department, for teachers in the lower schools.
| Hall’s manual was the first of several such books, a great success,
reprinted many times, and referred to by later authors with respect.
Horace Mann, then editor of the Conrnon School Journal, writes thus
about tcacher training in general, and manuals in particular:

The ‘great and pressing want, — that in comparison with which most of the
others sink into insignificance, —is the want of well-qualified teachers. . . .
There have been some good books written on the subject of teaching, which
will mategally aid these who desire to improve themselves. Such are “The
Teacher” by Jacob Abbott, “Lectures on School-Keceping” by 5. R. Hall . . *

David Page’s widely read book, The Theory and Practice of Teaching
(1831), mentions Hall’s book as if 1t were in common use, And Jacob

'Samuel Read Hall, Lectires en Sthool-Keeping, Third edition, 1831, “To
which is added a lecture an the construction of a school house with a plan.” Boston;
Richardson, J.ord and Holbrook, Ne. 133, Washingron St., Boston; 1831, {Preface
from the original edition of 1820.) Cited throughout this article as Lectures. Re-
printed in 1929, with a biographical sketch of Hall. Not reprinted since. Located
in the Harvard College Library collection.
: * Hall himse!f had founded the first private normal school in Concord, Vermont,
! in 1823 {Cf. Merle Borrowman, The Liberal and Technical in Tenacher Education,
' Teachers College Press, 1956, p. 37); the first public normal school was founded by
Horace Mann, Hall's friend and coawemporary, Secretary of the Massachusetts
Board of Xducaton, in Lexington, Mass,, in 1839 under Cyrus Peirce.

2 The Conrmion School Journal (Herace Mann, editor), TIT (1841), 60-61.

34
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Lectures on School-Keeping, by Sanuel Read Hall 8s

Abbott’s, The Teacher, which Mann rcferred to, actually uscs a
section of it verbatim (although it docs not cite the reference).?

IHall’s values and beliefs, as his manual discloses them, were in every
way congruent with those of his day, e.g., echoes of Horace Mann's
Annwal Reports are on nearly cvery page. Yet the book is more than
simply a reflection of the value system of his day: other ideas in it are
far beyond his time, prefiguring John Dewey and even Carl Rogers in
sincere interest in {reeing a child’s power to learn. It also shows a
practical sagacity about the tcacher’s difficultics and problems in the
school and in the community he will serve, Clearly Hall knew the |
inside of a school at first hand. Thus, although his values do not differ
from those of his contemporaries, and although he never questions
those values or asks, “What knowledge is of most worth?”’ his concern
for the pupil and his shrewdly realisiic description of the job make
this book cxtraordinary. Many of his problems are still ours, and
his ideas and suggestions are not wholly ont of date.

Lectures on School-Keeping is cxactly what the ttle declares: 2
collection of Hall’s lectures to his students in the Seminary for Teachers
at Andover. After the title page, the preface, and an “advertise-
ment” come the lectures themselves, twelve of them, and finally
*Questions” on each for discussion among student tcachers and those
already teaching. .

The Preface places the reader squarely in the early days of this
republic.

Of nothing are the people of the United Statcs more disposed to boast, than of
the free gavcernment, free instications and free schools which they have estab-

lished.?

But, says Hall, it is often complained that the schools are not domg
the job they should despite efforts to improve them, The fanlt lies
chiefly with the “improper character and superficial qualifications of
teachers.” © Thus he goes straight to the heart of the problem with the
schools, in his day or in any other: as the teacher goes, so goes the
school.

Having laid the blame on the teachers’ doorstep, he gives them his
lecrures that they may study them and improve the schools. He even

{ Cf. note 77 below,
® Lectures, p Vi,
*Loc. cit.
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suggests in several places that the lectures are not intended only for
the student teacher; teachers acuive in the schools conld read them with
profit, discuss them togcther, and bring up the schools’ standard, for,
as he says,

No ane ought to assume the oflice of teacher without having endeavoured first
to obtain sume correct views of jis duties — of the obstacles in ins way —the
manncr in which they may be overcome — the labour he is to perform —and

the most probable means of benefiting, in the highest degree, his youthful
charges,”

i It requires several lecturcs to lay ail this clearly before his “young
ventlemen,”

The first lecture is sub-titled, “Indifference to the importance,
character, and usefulness of common scheols —its origin and in-
fluence.” ® There is, he says, in our country widespread agrcement
that education is 2 good thing in general, but there 1s also widespread
indiffcrence and ignorance about the schools.” This attitude is shown
by poor attendance at school mectings, by the small attention given
to teachers’ qualifications other than their willingness to work for
very little money, and by parents’ careless ignorance about the work
of the school and the progress of their own children. Iabit, ignorance,
and “want of reflection” have combined to create this dcplorable
artrrude.

Inattention to the means of extending knowledge through the land, is under-
mining the beautiful pillars of cur republican government. , , . It should be
knowa by all, that the best institutions of our country can be perpetuated no
Jonger than intclligence and virtue continue among the common peaple.®

' The power of education, however, is crucial: it alone produccs the
virtue and intellipence without which the infant rcputh would fall.
Quoting Burnside’s address in Worcester, Hall points, with the total
faith in education so typical of his time, to

. . the magic influence of our schools in the habits, industry, sobricty and
order which prevail in the community; in the cheerful obedience yielded to the

*Ibid., . 2.

®Ibid., p. X

i 6% Horauc Mann’s First Annual Report of 1837, after he had heen Secrcrary
of the Massachusetts Board of Education for a year—in Lawrence Cremin, ed,,
'he Republic and the Schools (New York, 1959), pp. 26 ff; cited hercafrer as
Reports.

¥ Lectitres, p. 17-
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Lectures on School-Keeping, by Saninel Read Hall 57

laws, 2nd in the acts of charity and benevolence, which are every day muitiplied
around us.!? '

Clearly, *we may as well cxpect virtuc in a band of robbers, as among
our citizens, when ignorance is the characteristic of the common
people.” ** Further, the indifterent parent may as well poison or starve
his child as deprive him of “mental culture.” ** Only the selfish parent
would “consider it a duty to bimself to obtain as much benefit as
possible from fchildren’s] earnings before manhood.” ™ 1n these days
before compulsory scheoling parents evidently had to be persuaded
to give up their children’s working time to the school. Hall’s final
thrust at indifference is metaphysical: no parent can truly hold himself
accountable to Ged for his child’s characrer who does not take thought
for his mental discipline and right morals, which the schools supply.

Having hegun by warning tcachers what attitude they are likcly to
mect in the community, Iall procceds in his second lecture to describe
other “QObstacles to the usefulness of common schools.” *® Obstacle
number one is particularly interesting: there is a shortage of “a’ppﬁratus"’
(audiovisual 2ids) in the schools. (Globes, maps, and other ways of
illustrating subjects arc not cxpensive and would arouse children’s
interest in their studies,” Bug parents are always averse to change, and
introducing such cquipment would, of course, be different. They say,
“There was no such thing when I was young — no such thing when
I attended school, therefore it is not necessary pow.” ¥ That artitude,
together with the usual parsimony of New England, makes it difficult
to obtain apparatus for the schools. But Hall provides a most ingenious
argument to counter such parental objcctions: he works it out so that
such apparatus would double a child’s progress; thus he would be in
school half the time, and imagine the savings in board, tnition, and
clothes that this would mean! |

“1hid., p. 14. |

1bid., p. 17. '

*Cf. Mann’s Tenth Report of 1848 (Reports, p. 75). There he claims that a |

person who denics a child an education commits infanticide.

“Lectures, p. 1f.

“1bid., p. .

* Here Hall describes the apparatus devised by Josialh Halbrook (founder of the
Lyceum in 1826}, using equipment which illustrates geometry, mechanics, astronomy,
ete, Cf. Josiah Holbrook, “The Lyccums: To Improve Schools and Diffuse Uscful
Knowledge,” in C. Hartley Grattan, ed., Awmerican Ideas qbout Adult Education,
r1ro—-1951 (New York, rg59), pp. 26 ff

T Y ectures, p. 21.
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The sccond obstacle to the uscfulness of the schools 15 the cxistence
of political factions in the district. Unforrunately, school issucs get
involved in political controversy, and this even intrudes into the class-
room iiself, occupying the time and encrgy of adult and child alike in
fruitless wrangling.

The third obstacle is that wealthy people send their children to
private academies ™ and they have little intercst in the public common
schools. Thus the necessary work of aiding and clevating these schools
is left to those least fit for it, “the poorer part of the community,” ™
Still another obstacle is rthat the common schools have a “negative
character” as “scminaries of vice.” ® Strenuous efforis should be made
to improve the moral tone of the schools, for “thec most orderly, the
most moral school will' make the best progress in study.” * Therefore
the school must include both “literary ymprovement’ and moral caltiva-
tion. It ncver accurs to educational writers of this period that vigorous
character development is not nccessarily an explicit role of the schoal
n society.

In the second lecture, we find more obstacles to the schools’ progress:
the “imperfect qualifications of instructors.” ** Hall here inscrtis a long
footnote quoting from the Jouraal of Education:

Every stripling who has passed four yeary within the walls of a college, every
dissatisficd clerk, who has not ability enough to manage the trifling concerns
of a retail shop, every young farmer who obtaing in the winter a short vacation
from the toils of summer,—in short, every person who is conscious of his
imbecility in other busincss, csteems himself fully competent to train the
ignorance and weakness of infancy, into all the virtue and power and wisdom
of maturer years— to form a creature, the frailest and feeblest that heaven has
made, into the intclligent and fearless sovercign of the whole animated creation,
the interpreter and adorer, and almost the representative of Divinigy.®*

To all these unfit varieties of people, the mere ability to read and write
and cipher seemed qualification enough for teachiag.
Other abstacles ta the schools are poor salaries for teachers, less than

|  Cf, Mann’s First Report of 1837 {Reporss, p. 31), Here he describes the interests
! and artitudes of rich parents in much the same way.
.. *® Lectures, p. 24,

®ibid., p. 25.

= Loc. ¢it.

“1bid., p. 26.

“No. 65, p. 163, no author given,

* Lectures, p. 27, faomote.
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Lectures on School-Keeping, by Sarntel Read Hall 89

one third that of a “journeyman mecchanic”; the lack of up-to-datc
books, especially spellers; and the bad construction of schoolhouses in
general,

[Having presumably frightencd off all weak candidates, Hall then
proceeds to list in his third lecture, “Requisite qualifications of teach-
crs.” *® “Literary qualifications” are necessary, to be sure, but they
are not suflicient. A teacher must also have, {irst, common sense, “that
faculty by which things are scen as they are,” ** the ability to judge
with discrimination and propriety the “common affairs of life, to let
reason, unhampered by passion or prejudice . . . shine with a constant
and useful light.” *" Sccond on the list is “uniformity of temper,” *®
A tcacher must remain uninfluenced by the passions of the moment,
calm amid the storm of immediate events. Next, he must have the
“capacity to understand and discriminate characeer. . . . Varying
shades of disposition and capacity should be quickly Icarncd by the
instenctor, that he may benefir 2ll and do injustice to none.” * Also
he must have “much decision of character,” * He must remember that
“the Jittle world by which he is surrounded, is the mintature of the
older community,” * and he must therefore exemplify the right kind
of authority, so the children will learn truc respect and obedience.
But the teacher neced not be stern or distant; he should also be “affec-
tionate.” ** His behavior should show kindliness and true benevolence,
ease and politeness to his pupils, for these qualities will surely bring
out similar oncs in the children. Lastly, he must have “just moral
discernment.” #® This is really the pre-eminent qualification to Hall,
for “the cultivation of virtuous propensitics is more important to chil-
dren than even their intellectual culture.” *

=1bid., p. x. Cf. also Mann’s Fourth Report of 1840, His qualifications for a
teacher were: knowledge of common-school studies; aptness to teach; management,
government, discipline; good behaviar (manners}; morals.

21bid., p. 32.

% Loc. cif.

® Loc. cit.

® Loe. cit,

“1bid., 33,

2 Loc. ¢it. Cf. John Dewey’s belief that the schoolroom is 2 micracosm of society,
“My Pedagogic Creed, Article IL" —in Martin Dworkin, ed., Dewey on Education
{(New York, 1959), pp- 22-25.

= Lectures, p. 13-

®16id., p. 34.

“Loc. cit.
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A wistful note 315 added here, for Hall was a man of the cloth in a
time of increasing secularization and scctarian controversy. “Genuine
piety is highly desirable in everyone entrusted with the care and
istruction of the young; but morality, at least, should be regwired,
in every candidate for that important trust.” *

Having dealt with the character of the future teacher, Fall now
turns to the necessary “Literary qualifications of a teacher.” ** Like
Mann’s teacher, he mmust have a very thorough knowledge of common
school subjects, viz., rcading, spelling, writing, American history,
grammar, arithmetic, and geography. He must know the basic prin-
ciples of all these, not just a page or two ahead of his pupils. These
subjects are the required mininmum for the common school, for they
are both necessary for the “ordinary transactions” ¥ of life and as the
source of a future citizen’s patriotism. They will do, then, for the

| “letter of the law,” ® but there are other subjects which the school

; would do well to include, whenever possible, Here Hall gocs well
beyond the ordinary scope of the common school currienlum, to in-
clude mental arithmetic, the Constitutions of the United States and
of the state, rhetoric (style in composition), natural philosophy
(physics), and especially moral philosophy, “that science which teaches
men their duty and the scasons of 1t.” * All these should be taughr by
the school; all these the tcacher must know thoroughly.

Having described the difficulties which the teacher will encounter,
and the character and knowledge he must bring to bear on them, Hall
turns in the fourth lecture to “Practical Dircctions to Teachers,” *°
These continue for a large part of the rest of the book and show the
sountd good sensc of a man whe had not only spent many days and

| weeks teaching in the common schools himself, but who had also re-
i flected on them with intelligence and concern. First of all, “endeavour
ta become acquainted with the nature of your employment.” ** Know
your duties and responsibilitics well, and do not be surprised at. diffi-
cultics or form unrealistic hopes of your own effectiveness.
The very different tempers of those you have to teach and govern; aud the wide

“1bid., p. 35.

" Ibid., p. 36.

"Ibid., p. 38,

™ Lee. cit,

#Ibid., p 41,

Clbid., . 42
: " Loe. ¢it.
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differcnee of trcatment they have reccived from their parents at home, will

give you much trouble, if you awake to the reality of your sirvation only when :
a mountain of care presses upon you* :

Bear in mind that,

When we expect hardship, we ave prepared to endure it with patience; when
we look for trial, we are prepared to mcet it with comparative composure.®

Hovw shall this composure be achieved? By a thoroughly professional
atritude, laudable in 2 teacher of any socicty. Iirst, read the current
professional litcrature to learn what other teachers are doing. Then,
obscrve the “peculiar natures” ** of the children, for they vary widely.
Parents’ treatment of their children also varies, and 2 teacher must think
carcfully about the home from which each pupil comes. Further,
parents may ty to tell you what to do, and must be resisted 1 such |
attempts. i

Some will wish you to govern the school, others will wish fo govern you. One
parent wishes you to be very strict, othcrs drcad nothing so snuch as that their
favourite children shonid feel “the rod of correction.” Some wiil wish you to
pursuc a certain mode of teaching, others will be strong advocatces for a system
entirely different. Some will wish you to close early, others will fear that you
will not keep your bours. My, A, is willing ‘to trust the school entircly to your
managemeut, while Mr. B. is very jealous, lest you assume more than your
delegated power. Some will be very anxious to have the school successful,
others wil} be entircly indifferent to the subject. Some will cheerfully furnish
all the necessary books,*® while others will think it enough to send their children
without any, or with such as arc entirely unfit for use. Some will be ready to
listen to every complaint of their children, and others will teach them to “tell
no tales out of school.” ‘The wealthy may perhaps think zheir children eneitled
to more attention than those of the poor, and the lattee may be ready to imagine
such a distinction, even if none really exist.*

A teacher must continually guard against such parental interference,
e would also be wise to talk with other teachers about thewr ex-
periences, so as to be yealistic abont his own job,

“ Ibid., p. 43-

“ Loc. cit.

“Ibid., p. 44. “Peculiar” is used here in che same way as when slavery was called
“the peculiar institution,” that is, unique.

“This was before schools purchased schoaolbooks, and every Tamily had its own
set, handed down from older to younger children. Thus a teacher could nor even
he sure his pupils all had the same book, except, of course, the Bible, which was in
every home snd thercfore used as 2 textbook for teaching reading for many years.

* Leciures, pp. 4546,
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Further, it is of the greatest importance that the teacher pay close
atcention to his “mode of teaching.” ** “To teach is to communicate
ideas . . . it is indispensable that you should be understood. . . .
The teacher should put himself in the place of the child ** and then
inguire what course it would be necessary for him to take to gain a
knowledge of any subject with which he was not familiar,” ** Unlike
Horace Mann, he does not dwell on this aspect of teaching for any
length of time.

Such procedures will acquaint the teacher with the nature of his
work, both inside and outside the schooJroom. The next “practical
direction™ is to “consider the responsibility of the station you are to
occupy.” ®® ‘Teaching is mot easicr than other work: it is arduous
indeed, a solemn and awesome responsibility in this era of the common
man:

In a country like ours, where character is the passport to the most important
stations in society, and where offices are open to every one who shows himself
waorthy of the confidence of the people, the responsibility of the teacher is even
higher than in those countries where estates and offices are hereditary.®

Remember that you may be teaching a future national leader; and
_ in any case, you arc cducatng future citizens-— “every frec man
! should be in somc sense a politician.” **  And, as a teacher, you may
| actually gam more influence than parents, 1n your attempts to win
| your pupils to a love of learning, respect for virtues, social affections
like benevolence and humanity, moral decision, obedicnce to duly
constituted authority, and even Heaven itself. One day you must
render an account to God for the discharge of your responsibility,
your influence may bencfic both the individual child and the whole
community, or it may lead your pupils to vicious habits of characrer
and mind. So reflect, and pray for God’s help.

Lecture Five continucs the practical directions with this injunction:
“Endeavour to ascertain by what means you are to gain that ascendancy
over your pupils, which is necessary in order to confer on them the

" Ibid., p. 46. Cf. again, Mann’s “aptness to teach” idea, note 24 above,
: “ Mann says that a teacher’s mind must “migrate” jnco that of a child, cacer it
| for a while, to scc and feel as he does. Fourth Report of 1839 (Reports, p. 46).
@ Lectures, pp. 47-48.
“Ibid., p. 48.
" Loc. cit.
“ 1bid., p. 49.
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"5

highest degree of benefit.” * Begin by thinking back to the effective
teachers you had yoursclf, and ask yourself what pleascd you about
them and how you can emulate those qualitics. Bur Hall does not
simply invoke past models: there are other ways to gain pupils’ respect
and confidence. Tirst, “convince pupils you are their friend,” * not
just by saying so, but by going to some real trouble for them.” Second,
“do not be hasty, to reprove or praise, to promisc or thrcaten, to
punish or forgive.” * “Never speak angrily or loudly,” * for such a
voice is disagrecable to everyonc. Be punctnal and be consistent in
everything, carrying out exactly what you promise. Then your pupils
will know that you lave them and that you mean what you say, and
you will have their confidence. You will also have fulGlled your own
human nature, for “the opposite course . . . is opposed to the prin-
ciples of our nature.” ™
Next, the teacher “must be willing to devote” his “swhole time, and
strive to make the most judicious use of it.” ® If you once undertake
the job, do it fully and give it your best attention, taking time out only
for rest and exercise, and for “answering the claims of friendship.” ®
You are actnally teaching in the classroom only six hours, but there |
is much morc to be donc during the day. Prepare the copy books
carefully ahead of time; make up a proper fire early enough so the
schaol 1s warm when the scholars come; correct written exercises
daily during Junch to hand back in the afternoon; “secure” the fire
after school; in the cvenings meet with your pupils for special help,
visit their parents, and prepare the next day’s Jessons. Thus you will
be busy and not find time hangs heavy on yonr hands; thus the school
will be successful, pupils will muluply, and knowledge -and virtue
will flourish, . |
Lecture Six moves from matters which the prospective teacher
= 1bid., p. 51.
“1bid., p. 53.
= One is reminded of Pestalozzi’s famous sehoolmaster, Glislphi, who won a place
in the hearts of che villagers of Bonnal by lifring his pupils paticntly, one by one,

across a flooded stream, In “How Gertrude Teaches her Children,” in Raobert
Ulich, ed., Three Thousand Years of Edncational Wisdoun: (Cambridge, Mass., 21963),
p- 506.

“ Lectures, p. 53-

" I.oc. cit.

#Ibid., p. 54.

“ Loc. cit.

“Ibid., p. 55.
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should consider before he enters upon his duties to his actual class-
room work., The important first direction is promptly given: “govera
your scheol,” for “order is Heaven's first law.” * And here Hall makes
the wise distinction between genuine authority and the surface appear-
ance of it. How may onc govern his school? Tirst, govern yourself.
Do not indulge feelings, especmll}' anger; make no contempruous
remarks about your pupils; do net laugh at their family background,
however primitive it may appear to be, Resolve firmly to be master,
and you will be. “Consider your scholars as reasonable and intelligent
beings, . . . and they may easily be brought to know, that they are
happier when they do right, than when they do wrong.” % Be uniform
and consistent every day, no matter how you happen to feel. Be firm,
cstablish reasonable rules for the school and explain them, do not mis-
judge, insist on complete compliance, and stick to your decisions amid
the bustle and confusion of the school. For “much of your success, in
the important business of teaching, depends on little things.” ® How
true that still is!

Lecture Seven continues in much the same vein. “Let the govern-
ment of the school be impartial,” for the “law for one should be the
law for all.” ® Next, “pursee such a course as shall produce the most
lasting results.”

Outside the confines of the school building: “the instructer [sic]
must be master in all places and at all hours,” * not just in the class-
room, but even in sports. He should sce that children play no games
that will injure their bodics or their characters, but good, wholesome
gamcs only. “It should be your object to cxamine what may be
atiended with the fewest evils and the greatcst good.” ™

| Yet the teacher should not be unpleasantly dictatortal. His manncr
| of speaking should nat be lordly and austere, but kindly and affec-
| tionate, cven when a reproof is being administered.” Remember that

@ 1bid., p. 38,

“1bid., p. 6o.

® Loc. cit.

“1bid., p. 68.

“1bid,, p. 69.

*I.oc, cit.

“ Ibid., p. yo.

* Cf, Mann’s Seventh Report of 1843, in which he descrihes with much enthusiasm
the loving teachers whom he saw when he visiced Prussia, They were usmg the
Pestalozzian methods {Reports, pp. 54-56).
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rulcs arc made for the benefit of the school and the child, not for your
own comfort; infractions, therefore, are not personal affronts.
What of the incorrigible child, howevcr who swill not obey readily
and cheerfully, and who thus disrupts the whole class? Never believe
he 1s wrong hastily, and try ro esrablish his innocence if you can, as in
the law courts. Do not punish him at once, but talk with him, show
his faults to him, and try to get him to sce that his behavior would
“destroy the usefalness of the school.” ® If all this fails, impress on
him that he Is transgressing God’s Law (Order is Heaven’s first Jaw),
and that there will surely be “awful conscquences of these vices.” ™
Make him memorize relevant passages from Scripture and lec him
reflect on them. Punish him if you must, but only so that the punish-
ment will benefit him in some way. Reward him, if yon can, for any
efforts at improvement, but usc reward sparingly. If all else fails,
remove him from the school. All thesc procedures flow from the
belief that a child is potentially a reasonable creature who understands
that to know the good is to do it.
Lecture Eight concerns general management of che school. “The
great object |of the school] is to prepare children to be happy; and to
be useful to themselves and others — to teach them how to acquire |
knowledge and to apply it . . . to teach how to think and how to act
in all the vicissitudes of life.” ™ That being the case, the first thing is
“adopt such a coursc as to render the school pleasant.” ™ LEveryone
is affected by the environment, so the teacher should smile and be
happy, and others around him will be so too. Next, “reduce cverything
to system,” for “irregularity is the cnemy of happiness.” ® Have a
time for doing everything and do it then; do only one thing at a time
with the class and do it carefully; do everything thoroughly when you
once begin; classify your subjects according to their importance (for
example, reading is more important than geography, because of its
uscfulness in later life), and spend your time and attention propor-
fonatcly; put easy subjects first and then follow with harder ones.™
Hal!l then gocs over each subject at length, giving cxact directions
* Lectures, p. 74.
“lbid., p. 75.
™ Lec. cit.
" Loe. cit.
* Loc, et.

“ Cf. Mann’s Fourcth Report of 1840 again. His third attribute of a good teacher
was executive ability, really, for “system compacts labor™ (Reports, p. 49).
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about the right way to proceed with cach, Here, again, he proves his
thorough cxpericnce with classrooms. As one example, he tcaches
reading thus: The child comes to school knowing his alphabet and
some casy syllables. The teacher then teaches the proper pronuncia-
tion of harder syllables and of words. (One recalls that all reading
was done orally at that time.) Then he directs the pupil’s attention
to the meaning of the words by “sensible objects, by using little stories
to illustrate, or by an opposite word.” For “words are signs of ideas,

. . a very carly habit should be formed of knowing the meaning of
the words he pronounces.” ™

Lecture Nine really amplifies one of his former directions to his
prospective teachers: “consider your manner of teaching.” “To direct
and assist them in . . . order to obrain the knowledge desired . .
and to teach them to exercise their own powers, and elicit their own
strength, is the principal duty of an instructer [sic].” ™ Thus Hall
sees that the best teacher is the one who frees the child’s powers
and leads him to the place wherc the teacher is no longer needed.
; - ~When teaching cach subject, the teacher must be surc he is under-
: stood by all, for unintelligible language will lead to confusion and in-
distnct ideas, whereas familiar language will lead to pleasure and to
learning. It is not enough to ask the pupil if he understands you;
satisfy yoursclf that he does by asking questions and varyiug the
matcrial untit you are sure it s grasped. Always use langnage and

Mlustrative material which o child can understand at his level, lest 2
child he confused and hlocked.

“Will you please ta tell me why I catry one for every ten?” said little Laura
to her nstructor. “Yes, my dear,” said he kindly. “It is because numbers in-
! crease from right to left in a decimal ratio.”
' Laura sat and repeatcd it to herself two or three times and then looked very
sad. . After some time she put away her arithmetic. When asked why she
i did so, ‘she replied, “I don’t like to study it, I can’t understand it.”" 77

“Make every study as pleasant as possible.” ® Show your own love of
study, and your pupils will catch the contagion. Teach children
simple things at first, engage their mental powers by using familiar

* Lectures, p. 78. Mann’s major emphasis in teaching reading is similar: above
all, the teacher must ask, “Understandest thon what thou readest?” Second Report of
1838 (Reporis, p. 431).

* Lectures, p. 8o,

™ 1hid., pp. 8182, This is the story Abbotr used without the reference,

" Iid., p. 8z. :
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words and objects, for “children necd neither punishment nor reward
to enjoy work —all aim at progress.” ™ Hall had read Madame de
Staél's biography of Pestalozzi, and he cites the Swiss educator’s
methods here as worthy of imitation. The teacher can make studying
pleasant by:

exhibiting the importance of the study — showing its usefulness — exhibiting its
connexions with business and enjoyment, and, by mzking the study plain and
intelligible by familiar iliustration and explanarion, ‘This will not be done with-

out cffort and persevering cflort, but this is most reasonable, where so much is |
dependent upon jt.5

Then follows a discussion of teaching correct spelling, lest pupils
be embacrassed in later life by their bad spelling. Rules of derivation
are given, emphasis laid on clarifying homonyms, and careful oral
pronunciation is urged at all times to help correct spelling. Similarly,
explicit dircctions are given to teach the pupils good (oral) reading,
for “to read with propricty and elegance is an interesting and valuable
accomplishment.” *

Having now dealt with the language arts, Hall goes on in Lecture
Ten to consider arithmetic and proper modes of teaching 1. The
pupil should be led to ask for reasons, not for rules only, and in general
“if possible, ler that assistance be given in such a way, as shall make him
his own teacher,” *

Geography comes nexe, with the wise admomition to start with the
child’s own home neighborhood, not foreign continents. “Why should
we attempt to tcach a child what he cannot comprehend?™ *® Then
one can move outward to the larger world, by slow degrees. Show the
outlines of the countrics, but also their promincnt featurcs, their
climate, economy, and so on, so the pupils will eventually grasp what
it is like for others to live and work in each part of the globe.® All
this, of coursc, is not without its moral:

No part of the world is unprovided with the means of haman happiness. . . .

®ibid,, pp. 84-85. Maria Mantessori’s methods were similarly bascd on this
natural desire of children to learn and progress. So are all student-centered methodds,

“ 1bid., p. 85.

“1bid., p. 87.

¥ Loec. cit, Cf, Mann on maotivating students, Second Report of 1838 (Reperts,
PP 37-38).

=t Lecrures, p. 92.

“ Cf. today’s famous “Man, A Course of Study,” proposed in Jersme Bruner’s
Toward a Theory of Instruction, Cambridge, Mass., 1966.
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onc part of the world is dependent on another for some of the conveniences of

life.&®

Here is a onc-world notion {or its time, based on God’s providential
plan for all His human creatures.

Grammar follows, thoroughly entered into, especially the linguistic
principles which were then believed to underlie the language. Again,
mere parsing sentences s not enough: principles which lic behind them
must be understood. Hall malces an interesting suggestion in this con-
nection: listen to your pupils and use sentences overheard from their
conversation in the schoolroom or playground. They are often in-
! correct, and pupils will learn about their own faults from their own
words, and thus be motivated to correce them.

Careful attention must be given to penmanship, which the common
school teacher of the day was expected to teach, although Hall approved
the older system of separate writing schools.*® Exact dicections for the

preparation of copy material, and precise time allotment are prescribed
for this part of the schoolwork.

Hall’s teaching of history is similar to his method with geography:
begin with the child’s own, familiar locality, The teacher must know
: the region and its tzles and famowns cvents. He may even take the chil-
| dren on a “ficld trip” (as wec would call it) to a particularly revered
: spot nearby, since fresh air is healthy and the sight of the actuzl scenc
of a famous battle or other event gives the children a realistuc feeling
for it. There are no really good history textbooks, Hall fecls, a lack
which he bemoans often with many different subjccis.® Therefore,
2 teacher is thrown on his own resources, and he may even serve the
town 4s a Icsource, giving lectures about local history from time to
time. In school, he should deal particularly with events which will
cdify his pupils, cspecially those which develop patriotic pride.™
Lceture Nine moves on to directions about the other studies which
might be pursued, beyond the basic oncs, as he listed them earlier. His
; advice on teaching composition {“rhetoric,” he calls it) is particularly
' interesting, Composition, he says, gives mental discipline and helps

* Lectures, p. 93.

“ Penmanship was then really ealligraphy —an art in aself, as witness the sig-
natures on the Declaration of Independence. CE., by contrast, Franklin’s carly plea
for legible handwriting in his “Idea of an English Schaool,” 1747 — in Theodore Sizer,
ed., The Age of the Academics (New Yark, 1964), p. 71.

¥ Hall himself wrote many textbooks for use in schools. See Appendix.

= Lectures, p. 100,
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clear expression of thoughts. “It is the application of knowledge to
the busiess of life.” ** Fitst, show pupils the importance of good wuit-
ing by using familiar examples; then give them simple nouns to use
in sentences; then read a story and have them retell it in their own
words; finally, give topics for fnll-scale compositions. Do not let the
pupit choose any topic he likes, bur give him ones which will encourage
moral reflecrion:

. - . betrer to give subjects than let the pupil select for himself; for he will often
choosc without judgment, . . . unable to decide, he will sclect the hardest
subjects thinking them the easiest, . . . like friendship, love, hope, spring,
youth, ectc.?” :

Instcad, give specific questions which encourage an organized piece of
writing: “What four things ought the young to scek first, in order to
promote their happiness?” Or, again, “By the formation of what five
habits can I do the most good to my fcllow creaturcs?™ * Tere idall
shows a curious combination of idcas: he knows thar broad topics like
friendship, love, and hope are lcss useful composition topics than
specific ones (“What four things . . .”); at the same time, he must
be moralizing always,

After such excrcises, the teacher may have pupils write leteers to
each other and cven keep diaries of their private reflections on the
passing scene, day by day. These will cultivate both social affections
and composition. Naturally, they will be scen by the teacher, so no
complete privacy is being suggested. In general, the teacher will
encourage “everything, which has a tendency to call forth their own
powers of mind . . . and be productive of good.”* Again one sees
the dual purpose of his whole method.

Then Hall moves ro moral philosophy, as if thar had not been
implicit in nearly everything so far. But its specific study will lead
the pupil still further, particularly in the ability to examine the reasons
for moral distinctions, because after all, “in #lf there is implanted a
moral sentiment, and this has a2 material influence on human happi-
ness. * Let the child know which: feelings and acts ave evil and which
are virtuous, and the twig will surcly bend in the right way. Hall

®1bid,, p. 102.

“1bid., p. 104.

* Loe. cit.

“ibid., p. 105.
“ Loc. ¢it.
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subscribes to the belief that to know the good 1s to do it; virtne will
bring happiness; everyone has the ability to do what is good, i he only
finds out what that Js; and vice brings only misery.™

Rounding out his discussion of the curricutum of the common
school, Hall speaks briefly of natural philosophy (physics) and chem-
istry. Typicaily, he begins by asking questions which lie within the
child’s experience: “Why does water rise in a pump?” “Why does
wood burn but not stone?” ® And he proceeds from there, method-
ically, to basic principles. -

In general, Hall urges the teacher to “impare all the knowledge
within your power.” " He should usc cvery available moment to
i impart useful instruction -— an eclipse, a wretched beggar, anything
may lead to a lesson — “Scizc these precious occastons and improve
them with a high regard to the best interest of your pupils.” *

In Lecture Twelve, Hall devotes himself to the absorbing problem
of motivation, “exciting attention” of the pupils to their schoolwork.
His gencral statement is: |
. » . those inducements should be used, which will Jead to the happiest result,
and not be attended with particular or general evil: and those methods of

excitement arc censurable, which are attended with cvils greater than the amount
of good they are intended to cflect.®

In other words, the means must suit the end. For example, he says,
even if competition in the class makes the children do their wark, it is
a fanlty method of motivation, for it also Jeads to narrow and sclfish
ambition, the desire “to cxcel for the sake of the gratification of being
superior to others,” * rather than for the sake of the learning itsclf,
! How, then, can one motivate justifiably? First, show that knowl-
cdge is the surc means to futare usefulness, respectability, and happi-
ness. Next, show your pleasure in your pupils’ progress, although you
must be watchful that the pupils do not simply emulate you, but work
and lcarn in their own siyle. Then, teach pupils to love learning for
its own sake, {or the fun of using onc’s mental powers and acquiring
“ Cf. Lindley Murray’s widely used Introduction 10 the English Reader (New
York, 1805). It begins, “To be good is o be happy, Vice, soon or late, brings
misery,”
I * Lectures, p. o8,
: “1bid., p. 106.
! ¥ 1bid., p. 108,
*1bid., p. 1o,

* Ioc. cit,
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new idcas. Last, present study as a duty, whose performance will lead
o happiness. It is a duty to themselves and their own future, to their
teacher who sorks so hard for them, to their parents who have such
solicitude and anxiety for their welfare as to send them to school, to
their country which nceds intelligent citizens, and especially to God,
the Maker and Preserver of all mankind. Finally, Hall suggests that
a teacher should also use cvery chance available to show the bad
consequences which come from jnattention, ignorance, and the vice
which inevitably follows,
In Hall's first cdition, of 1829, a thirtcenth lecture was “to female
mstructers.” In later editions he omiteed his lecture to female teachers
becanse he was abour to amplify it inte a whole book. This latter
volume was published in 1831.1%
The thircenth lecture of the 1820 edition gives a clear view of
clementary cducation of the time. Women taught the littlest ones,
ages 3—7 years (someumes even younger, he says!), so that when
children came to the district school he had been describing, they
alrcady knew their alphabet, a few clementary sylables, and 2 little
arithmetic.™ In general, Idall says, the twelve preceding lectures
hold true for all teachers, but seme “vartation of manner” % will
naturally occur when the teacher is feminine, Then, characteristically,
he seriously lays out the teacher’s awesome responsibility: “Next to
mothers, the character of children will depend on yon.” ' And the
teachcr can lay important groundwork for the children’s whole lives
in this carly school, if she will consider well “what they are, how :
their attention can be excited; how they are pleased, and in what
manner they may, most easily, be governed.” *** A little child, for
instance, should not be confined for long periods of time, for that is
unreasonable and cruel, and will make school an unpleasant place to
him, where he saffers in healeh and spirits.  Activities should be often
changed, they should arouse natural curiosity, and they should always
be instructive. For example, hold up 2 picture of a horse. Talk about
its properties and its usefulness to man, ask what the children know

" Samucl Read ¥lall, Lectures to Fewle Instructers on Schaol-Keeping. Boston,
1831.

¥ Here was probably the reason he wrote a separate book for women: they
tanght younger pupils than the district schoolmaster,

¥ Lectures, p. 115.

*® [ oc. cit.

Wbid., p. 116,
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about horses, and so on. FHold up the Bible and engage in discussion
about 1t:

: God is its Anthor. Ought we to know all it contains?
i Yes.
: Can you read it?

No,

Do you wish you could?

Yes

Well, if you will try to learn, I will teach you to read.1®

: ‘Then, when the children have been thus suitably motivated, begin to
‘ teach letters and reading. Starting with the alphaber, prepare large
| cards with letters on them, Hold them up, ask the name of cach, and
| repeat it till all can say it. Then work with a few while the monitors
continuc the teaching. Then out the door with everyone, into the
sunshine, to play games— particularly educational games. Then in-
doors again to work on counting and adding: 2 plus 2, 2 plos 4, 2 plus
6, and so on. Next, hold up another picture of a familiar object, ask
about its function and the children’s cxperience with it. Next, read a
story, usually from the Bible, further inculcating the desire to read.
i By some such procedure, the teacher can change the pace of the
! classwork rapidly, yct cverything a child does teaches him something.
| In passing, Hall claims that arithmetic is “anquestionably the icading
subject” * because it deals with familiar objects and can be most

easily comprchended. Apples, nuts, —anything can be counted,
; added, subtracted, and so on, and children enjoy this kind of activity.

He finishes his discourse to female tcachers with five gencral direc-
tions. Virst,

Converse much with them about the nature of things, and call forth their own
thoushts as much as possible. . . . They are led to think, to examine and to
inauire, and will thus be led to form habits of refleetion X3

* Ibid., p. 118.

™ Hall means the Lancastrian “menitorial system”™ here. Qlder students were used
as sub-teachers, each in charge of a small group of children. The head teacher gave
out some of the lesson, which the monitors in turn taught to their groups. They
were not paid, and thus one master could deal with ten monivors and one hundred
children — an incxpensive situation for the taxpayers, indeed. Cf. R, Freeman Butts
and Lawrence Cremin, A History of Education in the Awmerican Culture {New
York, 1953), p» 275+

" Lectures, p. 119,

W bid., p. 120,
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Sccond, “spend part of each day in questioning the children on the
meaning of words,” ** by giving out a word to be considered, talking
about it, and rcading a story to illustrate it. Naturally, the words
chosen were edifying ones like cruelty, affection, and others. Third,
“keep the children fully occupicd.” ** Use older scholars as monitors,
especially if they are training to become teachers, to help keep the
class busy. But don’t teach “ncedle-work™! That is not in the best
interest of the school, and should be done at home or clsewhere.

Fourth, make the schoolroom a pleasant, orderly place. Then the
children will enjoy coming there, and they will learn orderliness
themselves, Tifth, teach “propricty of conduct.” ™ Let them learn
how to enter a room, how to speak properly.**® Everyone should Jearn
that the basis of good manners is that a well-bred person “will never
say or do that unnecessarily, which will make anyone around him
unhappy.” " Also the children should be taught to love their studies,
te be anxious to do right, and to pray daily. If all these directions are
faithfully followed, the proper groundwork is laid for the next school-
room the child will cnter.

So cnds the 1829 cdition of Hall’s Lecrures. Since their great
success necessitated more editions, he had a chance in 1831 to add to
his original baker’s dozen not only a sketch of a properly arranged
schoolroom, but also tswwo mote lecrures.

The new Lecture Thirteen dwelt on the importance of cstablish-
ing a Lycecum ' in the evenings, for boys and girls who are able and
willing to make “an uncommon cffort.” *** In such a sclect seminar,
the topics would be more advanced, moving beyond the work of the
schoolroom. Lecctures could be given by the schoolmaster, and any
other local people with specialized knowledge. Also important was 2
public library ¥ well stocked with bocks, epen to all in the com-
munity. In general, the schoolmaster should actively pursue every
educational influence on the town as a whole, not just on his school.

P ibid., p. 121.

" Loc. cit.

= Ibhid, p. 123.

Y2 Cf, Mann's faurth qualificarion for a teacher: good manners, See note 25,

W Lectnres, p. 123,

** Holbrook’s Lyceum agzain, Sec note 16. It was an early form of adule edoca-
tion, and here included youngsters as well as adults,

Y8 Lectures (1831 edition}, p. 121

2 Based on the first one, founded i Philadelphia by Benjamin Franklin in 1742,
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Money will be hard to extract for such purposes, but one must “yicld
to no discouragement which yvou may encounter.” >"

Lecture Tourteen is a discourse on proper schoolhouscs, and it is
lustrated by the plan which forms the frontispicce. Hall begs that
their construction and location not be governed chiefly by motives
of economy. The schoolhouse should be jn a pleasant and healthful
place, large enough for ease of motion, warmly heated by the fire,
with windows in good repair, and so on. He gives cxact directions
about the house, the desks, the ficeplace, aud all, giving the seader an
mikling of just how bad schoolhiouses actually were, and what a serious
teacher would recomimend for their nnprovement.

The whole book, in all cditions, is completed by questions on each
lecture {(except the onc on the schoolhouse). One remembers his idea
: that teachers should come together, read, and discuss his lectures, for
: these are clearly discussion questions. Many are factual, but some are

really thought-provoking: “Idave you evidence of posscssing the
neccssary qualifications for tcaching?” *** Some will drive the teacher
to loak at his own work and hold it up to Hall's yardsiick of quality.
“If the scholars are not pleased with their studics, what is the reason?™ '*°
“Do you think this is a reasonable dircction (about discipline)?” **°
Clearly he knew thar talliing one's work over with colleagues can be
stimulating and lead 1o serious thought. The value of in-service train-
ing 1s not a new insight.

This little manual is remarkably complete. It covers the whole
subjcct of teaching — its influence, jts problens, its daily wark —vith
carc and serions concern. Seldom does one read such an exhaustive
study of an occupation. And its very completencss gives the modern
rcader a good view of educational ideas at that time. Some that Hall
presents are very typical of it. There is his strong moral emphasis, not
doctrinal but moral 1 a more general sensc, very like Horace Mann's
position on basic Christiant principles. There is, too, his total faith in
the beneficent power of academic cducation, as it develops the reason-
ing powers of a child and thus Jeads him to knowledge and virtue, As
a contemporary put it, “man 1s the architcet of his own character and

"' Lestures, p, 1212,
! " ., p. 140,
’ H Ihid., p. 144.

W 1bid., p. 143.
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fortune.” *  Character and fortune, for the serious student may

achieve both. And, finally, there is his belief that a republican form
of government requires an educated, virtuous citizenry, Man needs
knowledge to be a good citizen, but knowledge is a power which can
be used for good or for evil, so he necds a virtuous character as well,
‘Thus the school is used as a way to realize human perfectibility.

There arc also many aspects of FHall’s manual which look far ahead
of his tme, however, and demonstrate his remarkable perspicacity
about what really goes on in schools, then as now. e knows that the
home has tremendous influence on the pupil, and that the town has
an influcnce on the teacher and the school as well. He knows that an
indifferent community is bad for the school, that people are in favor
of cducation in gencral, but do not actively support it, cither personally
or financially. He knows that the kind of people who were then going
into teaching did not do the profession any good, and did not under-
stand that it 15 hard, responsible, and exacting work for anyone who
takes it as scriously as it descrves. He knows the value of developing
very early the observing, questtoning, reflecting attitude, not just the
pasroting-back style of learning, He knows that true authority comes
from inside and is demonstrated by the teacher in many little ways,
but not in the surface, authoritarian manner. Fle knows that the child
hears feclings as well as words, and reacts to them, so that a teacher is
loved and respected who first loves and respects his pupils. He knows
that children like to talk about what is familiar and well known —
home, locality, small obscrvations, their own conversations — and
that thesc arc good starting peints for teaching. He knows that 2
teacher needs to know the whole subject he 1s teaching, not be just a
few pages ahead of the pupils. He knows that children benefit from
quick reinforcement, so hc urges teachers to pass back papers soon.
He knows the trap of reading just words without actively engaging
their meaning. He knows that tcachers are teaching their own attitudes
while they teach subject marter. He even knows the value of audio-
visual aids in teaching,

Above all, he knows children. And he knows that the best thing a
teacher can do for a child is to lead him to where “he 15 self-motive
and gocs alone,” as Mann put it.*** “Everything that calls forth the

# Cf. Edward Hitcheock, "“The American Academic System Defended” (1845)

— in Sizer, op. ¢it,, pp. 101 fi.
¥ Cf. Mana's Second Repore of 1838, on Jearning (Reports, p. 39).
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powers of mind” is useful, every way is explored to help the child
develop his independent powers of judgment and discernment, every
attempt is made to help him grow more and more mature. Therefore,
as is forever true, the schoolroom is concerned with much more than
just the subject matter: it is concerned with the whole child, his feel-
ings, his character, his abilitics, his happincss, everything.

APPENDIX

Schoolbooks avritten by Smnuel R, Hall {1795—1877)

Alpbhabet of Geology

The Avithmetical Mamual

The Child's Assistant to a Kuowledge of the Geography and History of
Verpmont {To which were added the United States Constitution and some
notes and questions, by Pliny 4. Whitc, in later cditions.)

The Child’s Book of Geography

The Child's Instructer; or Lessons on Conmwion Things and the Adegns of
Securing Happiness

The Granunatical Assistant

Onutlines of the Geography, Natucal, and Civil History, and Constitution of
Vernront

School Arithwetic

School History of the United States (with A, R. Baker)

- —— —
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