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The Education Library

ge Library of the Graduate School of IEducation is one of
the cight departmental libraries of the University. It is an
entity within the University Library, with about as much
autonomy as the School of Education has within the Uni-
versity. At Harvard, as the customary saying goes, each department,
like an old New Lngland rum barrel, ‘stands on its own bottom.” This
means that departments have their own funds, held for their special
uses by the Treasurer of the University and cxpended in accordance
with budgets annually approved by the Corporation. A departmental
library is one of the substantial items of expense which must be
budgcted by and for a University department. It belongs to the de-
partment; its gencral policies are determined by the faculty of the
department; its costs arc borne by the funds of the department; yet
the University Library has a measurc of control over it in certain
technical mateers and in many cases gives it much assistance.

In the case of the Library of the School of Education, the control
has been welcome and the assistance preat. To this T can testify out
of forty yecars as a teacher of Education at Idarvard, during twenty-
cight of which 1 was responsible for budgets, first of the Division
af Education, then — from 1920 to 1940 — of the Graduate School of
Education.

Probably the Education Library has necded more help than several
of the librarics of older or richer departments, Which one of the
departmental libraries is priznms inter pares 1 am in no position to de-
termine, but I can venture the statement that the Education Library
has ncver entertained illusions of grandeur. It has never tried to be
the greatest collection in its ficld, covering long vistas of historical
development and almost everything of contemporary interest, as does
the library of the Law School or the library of the Business School.
In itself, as 2 library housed by the School of Education in that little
old building known as Lawrence Hall, the Education Library has
never aspired to be mare than a working collection for the stadents in
the School.

If T were writing here about all the books, documents, journals,
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texts, and treatises listed now in the University catalogue under the
main heading Edzcation, the story would be quite different. Of course
these riches arc available in the central collections at Widener, and
studcnts of Iducation have access to them. A few rare pieces are
among those housed in the Houghton Library. Parts of the large col-
lection of school and college texts have been assigned to the New
England Deposit Library. Many books on the teaching of special
subjccts or other topics of educational interest in various fields can be
found in other departmental librarics and other collections within the
University Library. I am concerned here only with the books, texts,
reports, and journals gathered in Lawrence Hall for the ‘behoof and
benefit” (as an carly Massachusctts statute phrased it) of a body of about
300 regularly enrolled students in Education — and, of course, their
nstructors.

As to the opportunities for research in Education, when all the
materials in the University Library are taken into account, [ shall have
mmore to say at a later point.

The Education Library, as it stands today, can bc described m
general terms as follows: -

Its cataloguned items number 43,742.

Its main collection covers the history of education in the United
States and other countries; the aims, purposcs, and social and philo-
sophic problems of cducation; cduncational psychelegy and its back-
grounds in gencral psychology; human development in childhood and
youth; mecasurement; school administrauon; elementary, secondary,
and higher cducation; such larger aspects of cducation as vocational
education, health education, civic education, religious education; the
teaching of various subjccts; and developments connected with all
these divisions.

The Library subscribes to 178 periodicals.

In a separate room are the oflicial educational publications of 2ll
the states of the Union and of several thousand towns and cities. This
means reports, courses of study, and a variety of other documents.

There is a speeial collection on Guidance, inherited from a Burcau
of Vocational Guidance maintained by the School over a fairly long
period, and now kept up to date,

In'a special room are textbooks; but this collection cannot be made
or kept complete, Texts are chosen on the recommendation of in-
structors and students. The collection includes a few foreign text-
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books. Originally brought together on request of Professor Paul H.
Hanus to textbook publishers for free copics of their backs, this col-
lection was once fairly comprehensive, at least for its time (19oo-
1910); but the textbook publishers had to halt in their generosity, so
most of the textbooks added to the Library are now bonght and paid
for.

A pretty complete collection of paper-and-pencil tests and similar
instruments of educational measurement is maintained.

The Harvard Chapter of Phi Delta Kappa gave the School, in
memory of Professor (George Ellsworth Johnson, a fund, still occa-
sionally augmented, for the purchase of books on play and recreation.

Charles Wells Hubbard, A.B. Harvard 1878, lcft to the Division
of Education in 1917 a fund of $10,000 for the uses and development
of its Library. When the Division became the (Graduate Scheol, this
fund was added, of course, to the endowment of the Schoo! and held
for its designated usc.

Would that there were many another gift to go with that of Mr
Hubbard! The budgered cost of the Library is almost §15,000. This
includes a contribution of §2500 a ycar to the University Library
toward the upkeep of iis large collections in Education and for taking
over cach year the iterns weeded out of the Library in Lawrence Hall,
The remaining expenditare is for services {a Librarian and an Assistant
Librarian, both on full time, and four student. helpers on part time)
and for books, binding, and library supplies.

[Even as a working co]lcction, the Lducation Library suffers from
two major handicaps: it is cramped for space, and it is forced to prac-
tice severe economy in providing materials and services.

The problem of space becomes more serious with every year. Law-
rence Hall is well over a hundred years old and it was never com-
modious or well arranged. It was built to house the Lawrence Scien-
tific School, in the days when science was a new field in higher edu-
cation; and it has since been adapted to many uses. English A, for many
years the course in English composition required of freshmen in Har-
vard College, occupied the top floor of the west or main wing of Law-
rence Hall in the carly years of this century. (A professar of physiol-
ogy 1s said to have Jived in the cast wing in still earlier days.) Later
the Graduate School of Business Administration had its headquarters
on the lower floor of the main building. To the School of Education
it was 2 day for celebration when, in 1927, the whole structurc was
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assigned to the School by vote of the Corporation. As Mr John F,
Moors said at the time, the Corporation “went down into its jeans’ to
help the Sehool.

My personal recollection is keen of the satisfaction it gave our
small faculty group to expand into a whole building —even old
Lawrence; and I remember with special pleasure how President Lowell
went over the rooms and halls with me and soggested cutting 2 door
at a stratcgic place betiveen the west wing and the cast. (Mr Lowell
might have had 2 distinguished career as an architcet.) It cost the
School about $10,000 to paint and rearrange the place. Then, over
twenty years ago, the Library had its Jast real chance to expand.

Lawrence Hall looked almost big enough, at the time, for the library
we felt we needed, Now the School occupies Lawrence and three
other buildings (all of them old and makeshift) and the Education
Library serves a growing faculty and student bedy. The Library
IS 100 hcavy for the floor on which it stands (let no onc urge that
literature in Education be more lightly wntten!}; and the space for
books and students is entitely inadequate. Only recently the Library
floor has had to be shored up against the danger of a physical collapse.

In more spiritual terms, Jack of funds restricts the Iducation Li-
brary as an instrument of the School’s proper purpose — the profes-
siopal preparation of teachers, school officers, and specialists for the
operation and development of American schools and other educa-
tional institutions and agencics. The fulfillment of that purpose calls
for instruction, student activitics, and research on 2 scale more gen-
erous, and by means more diversified, than most people, even in uni-
versity circles, understand. A library that merely houses books and
lcts students ger at them is of course essential, but a library in Educa-
tion could do much more than that.

Alfred North Whitehead defined a profession as an occupation
based on 2 body of growing theory and the froctification of theory
and practice by reference back and forth between thought and action. -
In the light of this view as jt applies to Education, it becomes amusing
to remember some pronouncements common in the carlier days of
the Harvard School. I recall a statement by a former Dean of Harvard
College which brings out the peint. “The colleges,” he said, ‘should tell
the schools whar to teach; the schools should decide how to teach it)
If that were all there is to it, the School of Education would have
nothing to do but teach ‘methods.” It was in full reflection of this idea
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that 2 member of the Harvard Corporation persisted for years in de-
fining the function of the School as tcachmg teachers how to teach.
An Education Library, under that conception of the function of the
School, could be a slim affair indeed.

Whitehead’s definition (in his Adveniures of ldeas) came to the
support of a larger conception long in the making and fully dominant
among students of Education for decades. 1 absorbed 1t in its carliest
American form from Professor Hanus, back in 1902; and of course
it has roots in very much older statements by great figures in the his-
tory of educational theory. Yet it may nccd further preaching at this
very day,

‘Methods’ are not unimportant, ‘How to teach’ i1s not a bent that
is born in enough teachers to do the job; so it does become a function
of a School of Education to initiate young teachers into the tcch-
niques of their art. Few who have not been through both basic in-
struction n teaching and directed practice in the schools can realize
how much a neophyte needs these helps and can profit by them. A
promipent banker in Boston thanked me a few days ago for telling
him (when 1 supervised his practice teaching thirty years ago) to quit
teaching altog'ctherI But of course that is 2 negative exception which
only proves the point.

Beyond anything a School of Lducation can do for a prospective
teacher as to the actual conduct of instruction, whether in the class-
room or with individuzls and smaller groups, lie problems quite out-
side the confines of the broadest possible conception of ‘method’ in
teaching. 1 resist at this peint an ingrained temptation to explain this
statcment In detail. I shall merely name these problems, with 2 few
references to recent and present practice; and that will bring me back
soon enough to the Education Library.

How do children grow and learn? (The School of Education de-
veloped in my day a Clinic 1n Educational Psychology, which later
became a Laboratory of Human Development.)

IHow can educational processes be tested as to their effectiveness?
(The emergence of measurement in education — even the great de-
velopment of intelligence testing in the Army and objective ¢xamina-~
tions for college entrance — lics wholly within the span of my per-
sonal recollection.)

How shall schools be organized, controlled, administered, and re-
lated to each other, to the colleges, and to other agencies of educa-

Harvard University - Houghton Library / Harvard University. Harvard Library bulletin. Cambridge, Mass., Harvard University Library. Volume VIII, Number 2 (Spring
1954)



146 Harvard Library Bulletin

tion? (The Harvard Center for Ficld Srudies, housed in Spaulding
-Housc, examines school systems on these questions, delving into issues
of politics, intra-administrative relationships of school staffing, the
grading of schools, buildings, curriculum — and much besides.)

What shall acrually be taught, to whoimn, and ar whar stages of in-
dividual growth in body, mind, and purpose? (There is no reach
of social theory, philosophical insight, review of the economic situa~
tion and problems of population, or analysis of the requirements of
citizenship In any given time or culrure which docs not bear on this
congeries of questions. )

Enough! It should be clcar, even from so inadequate a statement,
that an Education Library has much to do for many students who
must participate in the making of educational palicies. They must do
so sometimes simply as ‘icading teachers,” oftener as school adminis-
trators and as professors of Education (as well as of other ‘disciplines’),
and not jufrequently as officers of powerful educational organizations,
both governmental and non-governmental.

It should also be clear that 2 School of Education (far more, 1
think, than most other professional schools) must be a center of that
‘cross-fertilization’ in university Jife and work which is still so much
a consummation devoutly to be wished. May I add here, rising to a -
point of personal privilege, a word of congratulation to the present
Dean, Francis Keppel, on the progress made in recent years toward
fruitful coaperation between the School of Education and other de-
partments of the University, especially the Faculty of Arts and
Scicnces? ,

In a field so complex, so freighted with basic issucs — even with
the overshadowing issue of war and peace, which bcars on education
In more ways than one¢ — a profcssional school must stir the minds
of all its students to think about questions of far-ranging import, and
for some of them it must bring these questions to the test of action on
a specific problem of educational policy. To use but a single example:
what should the schools tcach about the United Nations as a world
agency for peace and how should the schools be adjusted to Amcrica’s
demands for trained military manpower? A School of Education and
its library can fill much time and much shelf space on what has been
said and what will yet be said on this one set of questions.

Let 1t not be supposcd that the Education Library neglects any
problem, issue, or topic to which a School of Education should give
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its attention. The credit for making the Library a ‘live’ center for
study goes essentially to the faculty but in large part also to Miss
Dorcas M. Bishop, the Librarian of the School, whose unremitting care
and sapervision of her books and whose constant friendly service to
students deserves the warmest praise. What Miss Bishop does herself
and somehow gets done through her assistants {and threngh her nomi-
nal ‘bosscs,’ the members of the faculty) makes one all the more eager
to give her library more space and adequate funds.

The Education Library looks at this moment like a well-ordered,
clean, quiet, and fairly comfortable place. It does work fairly well
for those who need to use it. My mind goes back to 190z, when I
began to study Lducation at Harvard; end the contrast between the
situation then and now is sharp. We had one room for books —and
no librarian, Graduate students had kecys to the room in which the
books were shelved. Professor Arthur O. Norton did what he could
to keep the place in order and to get additional baoks. Now an ob-
server might say that the Education Library is a pretty satisfactory
setting for the study of Education — unless he had clearly in mind
what a Harvard Graduoate School of Education mighe be enabled to
do for thosc who come to it.

What might the Library do that it cannot do now? Without pre-
suming cither to foresee the future or affect its course, I venture to
close this paper with snggestions for the Library of the coming Har-
vard School of Education. When Harvard finally houses this School
as it should be housed and staffs it as it should be staffed, what will its
Library afford by way of new opportunities for its students and their
teachers?

The first need, I believe, is an ample Conference Room equipped
with every means for display of selccted material bearing on a given
topic. It should be a rather spacious room, very flexible as to its fur-
nishings, s that groups of varying size may gather in it comfortably.
The lighting (and the exclusion of light for screen displays uuder arti-
ficial illumination) should be carcfully arranged. No permanent dis-
plays should be admitted, so that the room can constantly he adapted
to special purposes. Every medium of communication that can be
used outside a theatre should be available — including, presumably, a
TV screen, certainly phonographic, radio, film strip equipment, stands
for maps and diagrams, and whatever clsc the cxperts on displays for
exposition and discussion can confidently recommend. This room
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would be, actually, a room for special forms of instruction; but it
should be a part of the Library because printcd matcrial would ordi-
narilty be required for the success of the mectings it would accommo-
date.

Cases for permanent displays, such as those arranged in the Widener,
the Law School, and the Business School Libraries, should be avail-
able adjacent to the Library, presumably in corridors and stairway
landings and in recessed spaces in the library rooms. In this connection
I should Iike to inscrt a word about rescarch in education, as it implies
and invelves the use of printed materzals.

Studies in education that trace the growth of schooling in any of
its aspccts — organization, control, the curriculum, methods in gen-
cral, content and method in particular subjects or at various levels of
Instruction — can be very valuable, Equally valuable arc comparative
studics and studics of past and present practlcc {and its social and
theoretical bascs) in various states or regions. It docs not scem likely
that the Education Library can soon house the collections needed for
such historical and comparative research. A very great new gift to
the School might make it possible to collect in a separate library build-
ing most of the documents needed for these and other desirable re-
scarches. But if we are to think, as doubtless we must, of the Educa-
tion Library as still a working collection, it should ncvertheless have
the means to present in permanent display cases {changing the dis-
plays of course, from time to time) the challenging and engaging
items it can select from its own shelves and from the rich collections
of the Umvemty Library.

The past is not the only source for these display matcrials, nor is
cducation n the other countries of the world. The Library might put
m its cases moch contemporary educational material, Some of the
pamphlets of the Civic Education Project (on which I have been
working these last five years with John ]. Mahoney, Ed.D. Harvard
1944) were included in an historical display of school texts arranged
recently at Widener by Dr S, Willis Rudy. A completely contem-
porancous showing of designs for school buildings or of photographs
and drawings of school furnishings and equipment would be exciting;
but here again the I'ducation Library swould need space and services
not now availablc.

I had an amusing and somewhat puzzling experience some years
ago which may point to what a library could do by an cxhibit of ma-
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terial on a topic of constant (and current) interest, A distinguished
Professor of Engineering came to me to ask if our Library had 2 book
on the education of children at home. An Indian student of his, he
said, had asked him to expand a few statements he had made on that
subject. T showed him almost an entire section of our shelves with
books that borc on it. He scemed frustrated, remarking that his main
notion was that children should ‘be taught to mind.” 1 did not argue
the point, except to say that teaching a child to mind should be made
incidental to helping him to grow up with a mind of his own — and so .
there was much to learn! How many people, how many teachers,
might find interest in historical or comparative or contemporary dis-
plays on ‘discipline’?

To draw together significant itcms, printed or other, on a specified
educational topic is no light task. It goes far beyond the requirements
of the Education Library as it now operates. Professor Francis G.
Pcabody once comforted me (when I confessed that 1 knew too Jittle
to da justice to lectures I was giving in the Divinity School) by saying,
‘Never mind, Holmes, among the blind a one-eyed man s king.” But
it takes two vigilant eyes and much study to collect the materials that
will tell the story of such issues as I have suggested; and it was that
same Professor Peabody who told me that his conception of a library
was a row of learncd men ready to pick our the books he needed to
answer any question he might have in mind.

Learned men can hardly be called upon to make ali the sclections re~
quircd for library displays or even to weed out the books on the
shelves of an Education Library that is to be kept pretty Jacgely con-
temporary. The Education Libracy should be staffed with at Jeast
onc person who is expert enongh to cooperate with the experts —
or cven to ‘needle’ them — in the difficult task of picking and choos-
ing. What older books to keep, as being forever young? What dis-
plays to bring to the Education Library from =il the resources within
and without the University? Here are questions to be asked by a
person who is trained in Education and free to help and to get help in
finding the answers.

Perhaps it should go without saying that a School of Education
should have accommodations for advanced students who are working
on documentary materials —— cubicles they can use comfortably, with
stands for typewriters and shelves for small ad hoc collections of booles
and pamphlets. This may be called a requirement of the School rather
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than of its libraty as such, yct the library would be cssential to its
fulfillment. _
My final suggcstion is akin to those I have already made. It is a
Resources Roomn, cquipped to held for a few wecks or a month {not
permanently, lest it become stagnant) fawrly comprchensive collce-
tions on pardcular topics (for example, education for citizenship).
A fully comprchensive assortment of resources — for all subjects of

“instruction, all aspects of tcaching, every phase of education —is, in

fact, a whole Education Library; so I would have a2 Resources Room
that is selective, It would offer another possibility for the application
of learning and wide-ranging contacts with the present world on the
part of an expert on the Library stafl — an agent for cooperation in
sclection.

Teachers and librarians have one basic task 1 common: to winuow.
There is too much to teach, too much to read, too many calls on the
attention and response of the individual and the citizen. Somcone
must help us all by bringing together the materials that are really im-
portant to know or to review, For example, I believe a School of
Education can do a fundamental service not heretofore seriously at-
tempted by setting up a center for research on what o teach — the
curriculum in its detail. And 1 would begin with research as to the
commen civic problems of democracy, those that will be constantly
emerging into forms m which they finally come to a vote. In other
fields (science, for example, or art) an analogous kind of rescarch is
needed. A Resources Room could mark the stages of such research,
perhaps reveal nitial canfusions, occasionally signalize interim accom-
plishments, and always show the say toward new approaches,

May the Jarger Education Library in the ncew building for the
School of Education, for which Dean Keppel and President Pusey are
so valiantly working, soon become a reality! 1o strengthen the Har-
vard School of Education is now one of the better ways of helping
Harvard to scrve the nation and the world.

Hrexry W, HoLaEs
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CORRIGENDUM
Vol. VIEl, No, 1 (Winter 1954)
- In the article cntitled “T'he Harvard Cellection of TTugo ven Hofmannsthal,”-
p. 61, the year of accession of the collecrion of printed works of Hofmannsrhal

presented by Mr Gilbere I1. Montaguc, "o, should rcad ‘1949, and not ‘1947
as printed.
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